1.0.

INTRODUCTION

1. Rt. Hon Speaker,
Honourable members.
Please allow me to begin by informing this house that on
Tuesday 18th of February we were not able to be here
because we already had information from the Clerk to
Parliament that we were to be here today, Thursday the
20th of February. Therefore, we were confident that there
was no problem until we learnt later that our presentation
was on the order paper for Tuesday. However, Hon
Seninde was in Parliament that day, so I believe she
explained the mix up which was not intended. We regret
any inconveniences this may have caused and please
know that it was not intentional.
Secondly, when Parliament asked us to halt the
curriculum roll out on 4th February, as a Government
Sector we could not change plan on our own without a
Cabinet decision, Cabinet being the Policy making organ
of Government.
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We therefore, had to consult Cabinet first, and we were
guided as follows;
i) Not to halt the roll out because it was too late to
change plan
ii) And to continue discussing this issue with Parliament
until we come to an agreement.
Allow me now to shed more light on the new curriculum
roll out and to respond to the questions you raised on the
4th of February.
You may recall that Government through the Ministry of
Education

and

Sports

had

planned

to

start

the

implementation and rollout of the reviewed lower
secondary curriculum last Financial Year. However, this
was postponed to January of 2020 in the current FY. The
delayed implementation was partly due to financial
constraints but also due to the need to make adequate
preparations for the successful implementation.
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As a result, Parliament last FY, appropriated 3 billion UGX
to the National Curriculum Development Centre to
support the implementation of the preliminary activities
for the roll out exercise.
2. This

Statement

presents

the

background

to

the

curriculum review process, the objectives, new aspects,
the justification and the benefits of the revised lower
secondary curriculum; the implementation strategy for
the new lower secondary curriculum and the Ministry’s
responses to the questions you raised on 4th of February.
2.0.

BACKGROUND

3. Honourable members, the current curriculum for lower
secondary education has been in existence since colonial
times. It is largely knowledge-based with little emphasis
on skills and values and therefore, it is inadequate to
address the issues faced by the learners of today and the
social-economic needs of our country. There has been
public concern over the relevance of the curriculum that
is being phased out. The Government White Paper on
education of 1992 which is the current macro policy
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framework

also

recommended

the

review

of

this

curriculum.
In view of the above, the Ministry of Education and
Sports

(MoES)

through

the

National

Curriculum

Development Centre (NCDC), embarked on the process to
review the curricula at all the levels.
4. The review process started with the Early Childhood
Development (ECD) level in 2005. This led to the
development of the ECD Learning Framework, followed
by the review of the Primary Curriculum to make it
competency based. At this level, learning for P.1 – to P.3
is based on themes and for P4-to P.7 was to be based
on subjects. Themes are based on what is familiar to
the children such as community, home and environment.
The roll out and implementation of the primary curriculum
started in 2007 with P1 and the first cohort taught under
the competency-based curriculum completed P7 in 2013.
5. According to the United Nations Educational, Scientific
and Cultural Organization (UNESCO), a curriculum should
be reviewed every after 5 years due to the rapid global
changes.
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UNESCO further notes that the Key indicators of
curriculum success include; the quality of the learning
achieved by students, and how effectively students use
that learning for their personal, social, physical, cognitive,
moral, psychological and emotional development. To
ensure alignment to the primary curriculum, the Ministry
of Education and Sports (MoES) embarked on the review
of the lower secondary curriculum in 2008, to make it
competency based and learner centred.
6. In 1987, the NRM government instituted the Uganda
National Education Review Commission chaired by the
late Professor Senteza Kajubi to review the whole
education

system

of

Uganda

and

to

recommend

adjustments and new trends in the education system.
The

Education

Policy

Review

Commission

(EPRC)

produced a report of 1989, which Cabinet approved in
April 1992 as the Government white paper entitled
"Education for national integration and development".
This

Government

white

paper

on

Education

recommended the review of curriculum across all levels.
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This has to date never been done as approved by cabinet
then.
7. You may note that in, 2007, The Ministry of Education &
Sports undertook a study on the secondary education and
training curriculum, assessment and examinations and
produced a report titled Uganda Secondary Education and
Training Curriculum, Assessment and Examination.
This report was meant to inform the curriculum review
process.

In

addition,

the

National

Curriculum

Development Centre (NCDC) conducted a labour market
survey in 2012, to inform the curriculum review and
development process. The findings of this study guided
the NCDC on the kind of generic skills that are needed in
our labour market so as to have them integrated in all the
subjects.
8. You may recall that our Government embraced the
Sustainable Development Goals (SDGs). SDG Number 4
which aims at ensuring inclusive and equitable quality
education and promoting life-long learning opportunities
for all by the year 2030. In developing this curriculum, a
number of benchmarking studies were undertaken both in
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Africa and in other parts of the world on best practices on
the appropriate curriculum for our country. Accordingly,
the technical officers visited several countries namely;
Ghana, Singapore, Botswana, Malaysia, Turkey, Kenya,
South Africa and Finland.
9. There

was

also

local

benchmarking

with

some

international schools like Kabira International School,
Rainbow and Kampala International School of Uganda.
Also, some local schools like Amazima Schools, Nile
Vocational

Secondary

School,

Mbarara

Vocational

Secondary Schools and Namugongo Vocational Secondary
Schools were visited to study how they teach the
competence-based curriculum. The lessons learned from
the international and local exposures informed the design
and development of the lower secondary curriculum
which is ready for rollout and implementation.
10.

Honourable members,

you may note that the

curriculum review process was in line with the Uganda
Vision 2040; the National Development Plan (NDP) II
2016-2020; the Education Sector Strategic Plans (ESSPs)
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of 2004/2005- 2019/2020, the National Resistance
Movement(NRM) manifesto of 2016-2021;
and the East African Community(EAC) ’s Harmonisation of
Education systems protocol in line with the East African
Secondary School Harmonized Curriculum Framework.
11.

Members, you may note that an effective curriculum is

supposed to prepare a leaner to be a global citizen both
in his/her community and globally.
12.

Were adequate consultations made on the new

lower Secondary Curriculum? Honourable members,
let me confirm to you that during this process, several
stakeholders were consulted between 2016 and 2018
and even earlier. These include; His Excellency, the
President, Honourable Members of Parliament on
the

Committee

of

Education,

the

Regional

Chairpersons of the Uganda Secondary Schools
Head teachers’ Association (ASSHU), the Vice
Chancellors

from

both

public

and

private

universities, with the President chairing the meeting,
members

of

the

Vice

Chancellors

Forum,

the

Representatives from the National Teachers’ Colleges,
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the Deans of the schools for Education from both public
and private universities, some Parents and learners,
the Representatives of Religious Institutions, and the
Representatives of Cultural leaders among others.
During the process of interactions and consultations,
members of Parliament on the Committee of Education
met the Hon. Minister of Education at Entebbe and
expressed their dissatisfaction of the learning area
approach especially for the sciences and they guided on
their expectation of the curriculum menu.
13.

During the committee meeting held at Munyonyo in

2016, the Members of Parliament then further noted that
the budget for implementing the lower Secondary
Curriculum (LSC) was big, and needed government
intervention if the curriculum was to be rolled out in
2020.
During their visit to the NCDC in August 2018, the Hon.
Members of Parliament on the Committee of Education and
sports, among other guidance, advised the Ministry of
Education and Sports, that it was not necessary to pilot the
curriculum as had been planned since there were no major
9

changes apart from reverting to the subject approach and
changing the methodology of teaching and assessment.
They expressed the need for government to provide the
required funds for a nationwide roll out. It is against this
background that the lower Secondary Curriculum is now
being rolled out and implemented.
3.0.

WHAT IS WRONG WITH THE CURRENT LOWER

SECONDARY CURRICULUM?
14.

A study conducted and documented in a report titled

“Uganda Secondary Education and Training Curriculum,
Assessment and Examination (CURASSE) Roadmap for
Reform” by the Ministry of Education and Sports in 2007
under the support of the World Bank on why Uganda
needed a new secondary curriculum, identified the
following as the main weaknesses:
(a)

The teaching methodologies do not promote

effective learning and acquisition of skills;
(b)

The existing curriculum does not address the

needs of the majority of learners who join secondary
education. It only focuses mainly on the academic elite
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who will go to the university and not those who prefer
to join the TVET institutions and the world of work;
(c) The existing curriculum does not address the social
and economic needs of the country because;
(i) It is not aligned to reforms which have been
conducted at the primary and BTVET levels,
(ii)It is not aligned with international best practices,
and
(iii) It is not aligned to the needs of further education,
the workplace and society generally;
(d)

The existing curriculum has no documented

framework which outlines the overall learning goals or
the profile of graduates from this level of education.
(e)

The textbooks are oriented towards the kind of

rote learning and mechanical exam question answering
that conspire to ensure good marks but minimal
understanding of the subject. The norm referenced
examination mainly tests knowledge and a limited
range of competencies. This is not appropriate to
address a wider range of abilities nor for a curriculum
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that addresses a wider range of competencies to be
assessed.
(f) The existing curriculum does not include the key 21st
century skills such as;
(i)Learning how to learn, how to think and be selfdirected learners,
(ii) Being an innovator and problem solver,
(iii) Working constructively in teams,
(iv) Applying knowledge and skills effectively to known
and difficult situations,
(v) Creating change and transferring knowledge, and
(vi) Communicating knowledge effectively using a
variety of media.
4.0 WHAT IS IN THE NEW LOWER SECONDARY
CURRICULUM?
15.

In view of all the above weaknesses, the Ministry of

Education and Sports reviewed the Lower Secondary
Curriculum to align it to the needs of society and to make
it relevant to the 21st century with the following
objectives as listed below.
12

4.1

THE OBJECTIVES OF THE REVIEWED LOWER

SECONDARY CURRICULUM
16.

The Lower secondary curriculum aims at achieving the

following specific objectives:
(a) To promote effective learning and acquisition of skills
by developing a curriculum that builds meta-cognitive
(is that part of the learning process that focuses on
knowledge, awareness and understanding) abilities
and skills so that individuals are better placed to adapt
to their evolving roles in society and the dynamic
workplace.
(b) To reduce subject and content overload.
(c) To address the needs of all students and lay
foundation for improved pedagogy (Teaching methods
especially as an academic subject or theoretical
concept) and assessment procedures that allows
learners to realise their full potential more effectively.
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(d) To address the social and economic needs of the
country by meeting the educational needs of the
learners aspiring for higher academic learning as well
as those that wish to transit to the labour market.
(e) To allow flexibility to absorb emerging fields of
knowledge in the areas of Science and Technology.
(f) To address the 21st century skills required in the world
of work.
(g) To address issues of effectiveness and efficiency with
regard to utilization of resources (teachers, school
facilities/space, instructional materials) so as to ensure
that they are used optimally.
4.2

THE

REVIEWED

LOWER

SECONDARY

CURRICULUM
17.

This Curriculum is now results oriented or outcome

based. It emphasises the nurturing of values, attitudes
and what is referred to as 21st Century skills, which
include, critical thinking, creativity, collaboration or
teamwork, communication, information literacy, ICT, and
flexibility.
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Each topic has a competency that is well spelt out to
show what is referred to as the learning outcomes. These
are done either individually, in pairs, in groups or as a
class. They will be assessed through observation, talking
to the learner and asking for a product that may have
been made that can prove that learning has taken place.
18.

Again, the Key Learning Outcomes of the curriculum

set out clearly the qualities that young people will
develop. By the end of the educational process, young
people are expected to become: self-assured individuals,
responsible and Patriotic citizens, lifelong learners and
positive contributors to society. This will translate into an
‘O Level’ graduate as presented in the profile attached
(see Annex 2).
19.

The generic skills are high-order, transferable skills

that are important for the work place, education and life
in general. These are the ones referred to as the 21st
century skills, that are at the centre of the curriculum.
They are the skills that enable the learner to access and
deepen learning across the whole curriculum.
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They are the same skills that are sought by employers
and which will unlock the understanding that empowers
one to be field ready. For that reason, these generic skills
lie at the heart of every Subject and must be developed
among our school graduates.
20.

These skills allow young people to develop into life-

long learners, who can adapt to change and cope with
the challenges of life in a challenging world.
21.

Young people need to be able to think critically and

solve problems, both at school and at work. They need to
be creative and innovative in their approach to learning
and life.
They need to be able to communicate well in all forms,
co- operate with others and also work independently.
They need to be able to use functional mathematics and
ICT effectively using the generic skills emphasised above.
22.

Emphasis has also been given to the acquisition of

values as provided for in the National Ethics and Values
Policy (2013).
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These include; Respect for humanity and environment,
Honesty; uphold and defend the truth at all times, Justice
and fairness in dealing with others, Hard work for self –
reliance,
character,

Integrity;

moral

Creativity

Responsibility,

Social

uprightness

and

and

sound

innovativeness,

Social

Harmony,

National

Unity

and

National Consciousness and patriotism.
23.

Cross

cutting

issues

such

as

climate

change,

patriotism, human rights, peace education and others
have been integrated across the various subjects.
24.

ICT is to be used both as a pedagogical tool for

learning and also as a subject. Its use as a pedagogical
tool has been integrated in the learning activities in the
syllabus documents.
25.

The reviewed curriculum has embraced inclusive

education by providing for the different categories of
learners’ needs in the curriculum. For instance the
learners with visual impairment will study General Science
which does not have a component of practical aspects in
Physics, Biology and Chemistry, to enable all learners to
learn scientific concepts for living a balanced life style.
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Likewise, Ugandan sign language has been introduced to
allow

normal

learners

to

communicate

with

their

counterparts who may be deaf.
26.

The teacher is a facilitator of learning meaning that

learners are expected to contribute to their learning with
guidance from the teacher. The curriculum further
emphasises the freedom to ask questions until clarity is
provided.
27.

Under the formative assessment, the teacher will be

required

to

take

note

and

record

the

learner’s

achievements on signs of acquired values, skills and
change in attitude and take record of this in addition to
assessing knowledge and understanding, during the
classroom-based learning.
All these are reflected on the learner’s record card
throughout the term and ultimately the end of the year.
These scores will constitute 20% of the learners’ total
score at the end of the cycle. The marks will be captured
throughout the 4 years averaged and computed into a
score for each individual learner,
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there after the results will be submitted to UNEB for the
overall grading of the learner. Summative assessment of
UNEB will be administered at the end of Senior 4 and it
will constitute 80%.
28.

The new curriculum allows learners to be subjected to

the Directorate of Industrial Training (DIT) and the
Uganda Business, Technical Examinations Board (UBTEB)
examinations
Nutrition

and

which are skills based for subjects like
Food

Technology,

Entrepreneurship,

Agriculture, ICT, Technology and Design, Performing Arts,
Art and Design and Physical Education,

to allow them

acquire a competence certification of level 1 on the
Uganda Vocational Qualifications Framework (UVQF) for
the world of work. Such learners will exit with two
certificates initially. Proper and detailed guidance on how
to manage assessment at school level has been provided
in the Assessment Framework.
29.

New subjects have been included on the revised

curriculum, while other subjects have been integrated
and taken on new forms and therefore subjects with new
names are;
19

(a) In the category of languages, Chinese language has
been added to the list of foreign language. It will be
optional and for those schools which will have the
trained teachers, materials and facilities to teach it.
(b) Subjects which have taken on new forms are:
(1) Music which has now included dance and drama to
become Preforming Arts.
(2) Fine Art has been redesigned to include elements
of design and it is now called Art and Design;
(3) Technical Drawing has been integrated with
elements of wood work and metal work and
technology and it is now called Technology and
Design;
(4) History

has

been

integrated

with

Political

Education.
(5) Accounts and Commerce have been integrated in
Entrepreneurship education.
(6) Subjects
Religious

like

Kiswahili,

Education
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Physical

Education,

(C.R.E/I.R.E)

and

Entrepreneurship Education are now compulsory at
Senior 1 and 2 only.
30.

The reviewed curriculum therefore, aims at “a

holistic

education

for

personal

and

national

development.” The lower secondary curriculum thus,
envisions

to

produce

a

secondary

graduate

with

employable skills that are competitive for the job market.
4.3 WHAT IS THE JUSTIFICATION FOR THE NEW
CURRICULUM MENU?
31.

During consultations with the various stakeholders,

they unanimously agreed on the composition of the
curriculum menu to be 21 subjects (See Annex 3 for
details). It was also agreed that since learning at this
level is still part of basic education, there was need to
expose learners to a wide range of subjects given the fact
that children in a developing country like Uganda, do not
have opportunities to interact with a number of situations
where they can learn from apart from schools.
32.

The other reason for the 21 subject curriculum menu;

was to guard against early specialisation since the brain
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of the learner is still developing and still discovering
where to belong either in terms of talent or abilities.
In the developed countries learners are exposed to many
learning situations right from the home which may be
difficult in the case of Uganda.
33.

In identifying and packaging the 11 compulsory

subjects, the curriculum experts and stakeholders were
convinced that the concepts in these subjects were
critical for learners to undertake further education or for
self-reliance and life skills.
At Senior 3 and 4, having been exposed to a broad range of
concepts in the 11 compulsory subjects learners would be in
position to

undertake 7 subjects and a maximum of 2

electives(See attachment for the subjects on the curriculum
and justifications for having them on the revised curriculum.
5.0 IMPLEMENTATION STRATEGY
34.

The following departments in the Ministry of Education

and Sports, have key roles to play in the implementation
of the reviewed curriculum as indicated in the Road map
attached as Annex 4.
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35.

Teacher and Instructor Education and Training (TIET);

Instructional Materials Unit (IMU); Communications Unit,
Guidance and Counselling; Special Needs Education;
Directorate of Industrial Training (DIT); Directorate of
Education Standards;
Uganda Business Technical Examinations Board (UBTEB),
Secondary Education, Uganda National Examinations
Board (UNEB), Universities, NTCs, Department of Physical
Education

and

Sports

and

National

Curriculum

Development Centre, (NCDC) among others.
36. The Ministry of Education and Sports has started the
implementation

of

the

new

Lower

Secondary

Curriculum at the beginning of the new term of school
year 2020. The following have so far been achieved:
(a) distributed

the

curriculum

framework

and

syllabuses to all schools;
(b) trained 21 lead trainers, 90 National Facilitators
and 1600 Master Trainers who trained the 20,000
teachers in preparation for the roll out; and
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(c) Developed prototypes and textbook specifications,
which are being used by publishers to write
textbooks.
(d) In the meantime, the available prototypes will be
used to teach senior 1. Learners as the Ministry of
Education and Sports finalises the procurement of
textbooks.
37. Thereafter,

the

Ministry

will

conduct

Continuous

Professional Development (CPDs) programmes for head
teachers and teachers throughout the implementation
process, using the Secondary, Science and Mathematics
Teachers' (SESEMAT) Regional Training Centres during
termly holidays. The training of teachers will continue in
a phased approach to ensure that all teachers are
trained.
38. A roadmap to the activities to be undertaken during
implementation has been developed. Details of each
Departmental role have been presented. These activities
will be continuous throughout the implementation
process. The key critical activities in the implementation
process among the many will involve Continuous
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professional

development

(CPDs),

recruitment

and

retooling of teachers where subjects have been merged.
39. Harmonisation of the teacher training curriculum with
the reviewed lower secondary curriculum has started in
an effort to prepare the in-service teachers to deliver
the competence-based curriculum.
40. The Ministry will continue to procure textbooks for
learners and Teacher’s Guides.
41. Training of school administrators and District Education
Officers, District Inspector of Schools, Members of the
Board of Governors will be conducted to ensure effective
implementation of the reviewed curriculum.
42. Continuous sensitization of the different stakeholders
will be conducted using the various avenues.
43.

Such as

examination and assessment modalities by

the relevant evaluation and Assessment bodies.
44.

Develop and implement a monitoring and evaluation

framework for monitoring the implementation.
45.

In the medium term, the Ministry of Education and

Sports is developing the National Curriculum, Assessment
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and Placement Policy which when approved by cabinet
will institutionalise future curriculum reviews,
assessment reforms and placement changes in the
education system and implementation arrangements.
The policy will also inform the review of the relevant laws
in respect of curriculum and assessment.
6.0 CONCLUSION
46.

The implementation of the reviewed curriculum has

started, taking a grade wise (gradual) approach from
Senior One to Senior Four. The training of teachers will
be continuous. The first examination of the end of cycle
will be conducted in 2023. Which now means that the
summative examinations per term are no more and this
will allow children to use all their time to do the actual
learning as opposed to simply cramming!

Janet K. Museveni
FIRST LADY AND MINISTER OF EDUCATION AND
SPORTS
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MINISTRY OF EDUCATION AND SPORTS RESPONSES TO ISSUES RAISED BY
PARLIAMENT ON THE 4TH FEBRUARY 2020
PARLIAMENTARIANS’ ISSUE
1. “Ministry needs ample time
to plan for the materials.
Those distributed were
inadequate.”

MOES RESPONSE
Materials expected in schools include; the curriculum
framework, syllabuses, textbooks and Teacher’s Guides.
The curriculum framework and syllabuses have been
distributed to all schools both private and government
and the prototypes and teacher’s guides for all the
subjects are currently being distributed to the schools in
both soft and hard copies.
The procurement of the new textbooks under the
Ministry of Education and Sports (MoES), is in the final
stages. These have been developed based on the textbook
specifications and exemplar prototypes provided by
NCDC. The same prototypes were used to train the
teachers and the exemplar prototype textbooks developed
by NCDC will be used by the schools to teach senior one
content as we finalise the procurement and distribution
of textbooks from publishers by July 2020.
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PARLIAMENTARIANS’ ISSUE

MOES RESPONSE
In addition to what has been provided, teachers are
supposed to make lesson plans using a variety of other
resources.

2. “You are saying it’s going to
be student – centered
learning, so where are the
computer centers, where
will they do their research.”

3. “Ministry needs more time
to train teachers. Training
only S.1 teachers isn’t
enough. Teachers should be
able to teach any class so all
teachers in schools should
be trained.”

Student Centred learning does not necessarily mean use
of computers. Learner centeredness implies that the
learner is part of the process of knowledge creation and
the role of the teacher is to facilitate that process. This
helps the learner to be a critical thinker, innovative and
creative. Research can be carried out by conducting field
work and using the library, learners can read about
something, discuss it and use the knowledge gained to
solve a societal problem.
The revised curriculum is promoting the use of ICT as a
pedagogical tool because this is what is required in the
21st century.
Because of the available resources, the training of
teachers has taken a phased approach and using a
cascade model started with:
21 Lead Trainers,
90 National Facilitators,
1,600 Master Trainers and
20,000 subject teachers. In a curriculum review process
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PARLIAMENTARIANS’ ISSUE

MOES RESPONSE
the training of teachers is a continuous process even
during implementation referred to as; refresher training
for teachers, Continuous Professional Development
(CPDs) or support supervision where the teachers
undergo coaching and mentoring. This method of
building support of teachers was considered to offer a
good start for continuous support during the
implementation process.
The Ministry of Education and Sports has started with
the teachers of Senior One (1 from each of the broad
specialisations of; Sciences, Humanities, Vocational,
Languages and the Director of Studies) because the roll
out is to start with senior One learners. Since the roll out
is to take on a phased approach there will be continuous
training at school level and all the teachers will
eventually be trained.

4. “Why Agriculture is not a
compulsory
subject
yet
agriculture is the backbone
of the country?”

The basic concepts of Agriculture are sufficiently covered
at this level through other subjects like Physics,
Chemistry, Biology, and Geography. In addition at the
primary level, learners are exposed to concepts of
agriculture in Integrated Science.
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PARLIAMENTARIANS’ ISSUE

MOES RESPONSE
Development in the world today is steered by knowledge
economies with forecasts of the job market being in the
area of technology and innovation. We are in the 4th
Industrial Revolution Era with expectations that over
time the job market will be skewed more towards
technology related disciplines.
None the less, ‘O’ level is basic education where learners
receive basic concepts.
On the other hand, government has in its structure, a
career progression/path for agriculture under Farm
schools, Agriculture institutes and vocational institutes
where learners who wish to specialize in agriculture as a
vocation can enrol.

5. “Not all secondary school
teachers from upcountry
were able to attend the
trainings, most especially in
areas with no cell phone
network, because they did
not receive information
about the training.”

The communication to teachers about the training was
channelled through the head teachers using the head
teachers’ association (ASSHU) and the Science and
Mathematics programme coordinators SESEMAT. NCDC
received commitment from the head teachers through the
umbrella associations namely ASSHU and SESEMAT
coordinators to communicate to all the schools about the
training. All schools, government and private were
required to send 4-5 teachers irrespective of geographical
location.
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PARLIAMENTARIANS’ ISSUE

MOES RESPONSE
Nonetheless, the Ministry plans to train all teachers in a
phased approach, grade wise (gradually) in addition to
the planned Continuous Professional development CPDs.

6. “Picking four teachers per
school, training them for 3
days, and then expecting
them to train other teachers
is impractical. Of the 14
subjects, only 4 are picked.
How much time has been
allocated for the 4
inadequately trained
teachers to train other
teachers of the 14 subjects?
How were these 4 teachers
chosen?”

The training took 5 days and not three days. This
training was to expose teachers on the methods of
teaching a learner centred curriculum and how to embed
generic skills, values, and cross cutting issues in the
learning activities. Teachers were also exposed to
methods of formative assessment. Most of the concepts
across subjects remained unchanged.
Every teacher graduates with 2 teaching subjects
therefore the 4 or 5 teachers meant that teachers for 8 or
10 subjects were trained. The sustainable plan as we roll
out the revised curriculum is to have more of the school
based training than the big national trainings. The
training focused on a teacher from each broader area i.e.
Sciences, Vocational, Languages and Humanities. The
Director of Studies was also trained. These teachers are
expected to train other teachers in their respective areas
at school level. Indeed a number of schools have already
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PARLIAMENTARIANS’ ISSUE

MOES RESPONSE
engaged the Master Trainers to support their school
based training.
The four or five teachers were identified by their head
teachers and the head teachers during their annual
conference in Aruain September 2020 were asked to
identify teachers who would be competent enough to
learn and be able to train other teachers and
stakeholders like parents and the learners in their
schools.
As part of the secondary Teacher Development
Management System programme (STDMS) under the
Ministry of Education, there are plans to set up 73
centres in addition to the already existing 27 which have
been used for the current training, to help support
schools (through CPDs)during the implementation of the
revised curriculum.
In addition to the teachers who have been trained, the
team of Master trainers, totalling to 1,600 the majority of
who were teachers, were trained by NCDC in January
2020 in three centres namely Kololo S.S., Nabisunsa
Girls school and Seeta High Mbalala campus. These
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PARLIAMENTARIANS’ ISSUE

MOES RESPONSE
Master trainers have been part of the teams which have
been training their fellow teachers in the 27 training
centres all over the country, during these five days. The
master trainers who were also drawn from the different
schools all over the country are part of the mass of
trainers who will support the schools during the
implementation process.

7. “Primary one actually
primary doesn’t have
cumulative assessment, so
why start in secondary
education.”

At Primary level continuous assessment was introduced
during the review of the Primary curriculum in 2005 to
cater for the cumulative assessment. Learners in schools
which follow the guidance given by the Ministry carry out
continuous assessment. The teachers and the Head
teachers were trained on how to record the progress of
their learners using the key competences which are
clearly set out for them in the Teacher’s guide to the
curriculum. Schools are expected to use these records to
report on the performance of the learner, weekly, monthly
and termly.
There are structures under the Core Primary Teachers
Colleges through the Coordinating Centre Tutors to
support the schools if they are facing difficulties in
assessing and keeping records of their learners.
7
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It is the same practice that the Ministry has implemented
at the secondary level for continuity but this is referred to
as formative assessment. It should be noted that one of
the things we have missed to achieve quality education is
the lack of assessment for learning.

8. “Who are the stakeholders
involved in this reform and
where is evidence to that
especially the members of
parliament that you claim
you interacted with and
consulted with you.”

Consultations have been going on since the Ministry
embarked on the reform of the curriculum at this level.
Key stakeholders like The Parliamentary Committee on
Education were interacted with in 2016 and 2017. They
also came to the National Curriculum Development
Centre on 29th August 2018 to get their views on the
proposed curriculum and implementation plans.
Key among their guidance was during the August
meeting, where NCDC presented the Ministry of
Education plan of piloting the curriculum in 20
schools. The advice from the Honourable members
was that since the design of the curriculum had
reverted to subjects from the earlier design of
learning areas then, there was no need to stretch the
already thin budget on piloting.
This advice was presented to the Curriculum Task Force
of the Ministry of Education and Sports and after lengthy
deliberations, the Ministry, appreciated the advice from
8
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the M.Ps. The ministry embraced the advice and decided
to roll out the curriculum countrywide instead of piloting
it in the 20 schools.
The other stakeholders consulted, among others were as
follows:
His Excellency the President of the Republic of
Uganda in April 2018
o Vice Chancellors from both private and government
aided universities in December 2017. (See copy of
attendance attached)
o Vice Chancellors Forum in 2016
o Uganda
Secondary
Schools
Head
teachers’
association (ASSHU), Deans of the schools for
Education from both private and government aided
universities and representatives from the National
Teachers’ colleges in January 2018 (See copy of
attendances attached)
o Parents in 2019
o Representatives of Religious Institutions in 2012
o Representatives of the Geography and History
Associations in 2015.
Prior to the above, a labour market survey with
employers was conducted in 2012 to get their views
on the required skills for the world of work.
9
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The outcome from these consultations is what guided on:
o The number of subjects on the curriculum
menu
o The renaming and re-organization of some of
the subjects.
o The number of compulsory subjects at senior
1&2, and senior 3&4.
The evidence of the interactions with Members of
Parliament are in attendance lists and Reports of the
proceedings.

9. “Assessment queries; what
are the assessment tools
used or to be used for the
learner?”

Assessment in the revised curriculum is to change from
one which has no clearly defined and documented
standards (Norm referenced) to one which focuses on predetermined and clearly defined standards (criterion
referenced).
Formative also known as classroom based assessment is
critical in the reviewed curriculum because it is going to
be used to track the performance of the learner right
from senior One to the end of the cycle.
Each leaner will have a Student Identification Number
(SIN) which will be captured on the learner record card.
10
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The learner achievements will be captured on the record
card for all terms. This will be averaged and submitted to
UNEB for use at the end of the cycle and will contribute
20% of total score.
The end of term report on achievements gained by the
learner in a summative way will be provided is as the
case now.

For the pre-vocational subjects, the Directorate of
Industrial Training (DIT) under the Ministry of Education
will also conduct assessment of the learners, on specified
competences from the syllabus and give them a work
place certificate. The learners will sit these tests in senior
Three and then sit the UNEB examinations in Senior
Four.
10. “There is no need for
Physical exercise is a vital part of the learning process. I
physical education to be
would like to share the Finland example. In Finland,
compulsory when we lack
children spend far more time playing outside even in the
very many things to be done depth of the winter and secondly, homework is minimal
to implement the proper
yet Finland is one of the leading countries in education
physical education
globally.
programme.”
11. “How many students will
It is expected that a class has an average of 50 to 60
11
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during the after class
periods from 3pm?”

12. “The training has been
marred
by
corruption.
Teachers
were
promised
25,000/- daily allowance but

MOES RESPONSE
learners and depending on the approach used by the
teacher, learners will have tasks, projects, innovations
and activities to do during the after 2.55pm period. The
teacher is expected to supervise them as they do their
assignments.
Every teacher will be required to supervise the after class
activities to ensure that the learners are actually learning
through research, group work, group discussions, cocurricular, project work among others. There is also a
guideline in the implementation guidelines on how to
manage the period after 2.55pm.
But once leaners have been trained to be responsible
citizens through the guidance and counselling
programmes, which this curriculum is promoting,
teachers’ roles will be simplified.
The reviewed curriculum promotes development of
leadership skills and all learners are expected to be
responsible people but specifically the prefects’ body will
be strengthened to lead others in this period
A written communication and the breakdown of the
budget for stationery, meals and transport refund was
sent to host head teachers (schools) and SESEMAT
leaders. On the first day of training, the participants were
12
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have been given 30,000/- in told that they would get a transport refund of 30,000/=.
total, regardless of how far
they travelled to come for Training is skills acquisition and government did not
training.”
plan to pay teachers for gaining knowledge and skills
enhancement.

13. “Is this a curriculum
review or reform?”

14. “Are we going to provide
market for other countries
to come and teach the new
language on board i.e.
Swahili.”

The other costs in respect of accommodation and meals
were to be catered for by the host school in kind.
This is a review and not a total reform/overhaul because
the subject based approach has been maintained. The
subjects and the content have remained the same with
changes made to exclude obsolete content and to include
contemporary knowledge i.e 21st century skills and use of
ICT in the teaching learning process. We have also
removed repetitions, content overload among others.
The major changes are in the methodology to make the
teaching learner centred and assessment to include
formative and the world of work.
There is no need to provide market for other countries
because Uganda has enough teachers of Kiswahili. The
1992 government white paper recommended teaching of
Kiswahili and since then and earlier, Universities and
National Teacher’s Colleges have been training teachers
13
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of Kiswahili. The trained Kiswahili teachers can service
the approximately 5,000 secondary schools.
The
ministry has prepared an advert for recruitment.

15. “Is there sustainability of
this curriculum?”

16. “Are you ready for the
program or not?”
17. “What are the assessment
measures in case a learner
changes a school during the
years of study, how are the
cumulative results assessed
and stored?”

Of course, there is sustainability of the reviewed
curriculum. The curriculum will be implemented using
the already existing structures of Government.
For
example the existing teachers, and use of textbook
materials, teachers becoming better and learners
enjoying the learning.
The Ministry
is excited about this new learning
approach, we are learning every day and leading this new
curriculum rollout to breathe new life into schools and to
bring about authentic learning.
Achievement records are kept either in soft or hard copy
at school. Each leaner will have a Student Identification
Number (SIN) which will be captured on the learner
record card. An example has been provided in the
implementation guidelines. The learner achievement will
be captured on this record card for all terms. This will be
averaged and submitted to UNEB for use at the end of
the cycle and will contribute 20% of the learner’s total
score. The detailed modalities of operationalising this
have been provided for in the Assessment Framework
14
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developed.
In case a Learner changes school, his/her score will be
already reflected on the record card at UNEB using
his/her SIN. The child is also expected to transfer with
her record card from one school to another.

18. “There is need for more
details about the curriculum
menu from the 44 to 21
subjects in total whereas it
was 6 compulsory subjects
earlier and now they are 11
compulsory subjects. So
what is the difference?”

This question has been answered in detail in the main
body of my statement

19. “What are the benefits of
studying from 8am to 3pm
yet evening when classes
ended at 5pm?”
20. “No needs assessment has
been carried out on the
learners. Ministry needs to
know what the learners

This is an effort to get the pupil to try doing in practice
what they have learnt in theory even when they discuss it
in groups outside the class. This brings more
understanding.
A Needs assessment was carried out by the1987 - 1989
Education Review Commission which led to the 1989
Policy review Commission, which culminated into the
Government white Paper of 1992 that recommended the
15
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want. Stakeholders are
unaware of what’s going on.”

review of curriculum at all levels of education.
National Curriculum Development Centre conducted a
labour market survey in 2012 to inform the curriculum
development. This guided the Centre on the kind of
generic skills needed in the labour market and these
have been integrated across subjects.

21. “There is need to begin
with ECD in the grass roots
before implementing this.”

The Ministry of Education & Sports in 2007 conducted a
study and a report titled Uganda Secondary Education
and Training Curriculum, Assessment and Examination
was developed. This report among others informed the
curriculum review.
The review of curricula at all levels was supported by the
government White paper (1992). The curriculum review
started with ECD in 2005 with the design of the ECD
learning framework. In the same year, the Ministry
embarked on the review of the Primary Curriculum to
Thematic for P1 -3 and Competence Based Curriculum
for P4-7. The implementation of this curriculum which is
currently in operation started in 2007 with P1 (Thematic)
and the first examination was conducted in 2013.
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ANNEX 1
1. An extract of how the Uganda Lower Secondary Curriculum Framework
compares with the East African Community Secondary School Curriculum
Framework (2013).
Category

Uganda

East African
Community

SENIOR ONE AND TWO
Compulsory

English, Mathematics, Kiswahili, Physics, English,

Subjects

Chemistry,
History

Biology,
and

entrepreneurship, Kiswahili,

Political

Mathematics,
ICT,

Physics,

Education, Chemistry,

Biology,

Geography, Religious Education, Physical Agriculture, Social Studies
Education and General Science (for (History, Civics, Geography,
learners with special learning abilities)

Religious

Education),

SENIOR THREE AND FOUR

Business Studies.

English, Mathematics, Physics, Chemistry,
Biology, History and Political Education,
Geography, General Science (for learners
with special learning abilities).
Elective

SENIOR ONE AND TWO

Subjects

Art and Design, Performing Arts, ICT, Creative

Arts

(Fine

Art,

Agriculture, Local Languages (12 that are Music, Dance and Drama),
meeting the criteria as for now) and Local
Foreign Languages (French. German. Languages and Foreign
Latin, Chinese), Technology and Design, Languages, Sports and

[0]

Category

Uganda

East African
Community

Nutrition and Food Technology.

Physical Education, General
Science, Technical Subjects

SENIOR THREE AND FOUR

and Applied Sciences.

Art and Design, Performing Arts, Local
Languages (12 that are meeting the
criteria

as

Languages
Chinese),

for

now)

and

(French.

German.

Technology

and

Foreign
Latin,
Design,

Entrepreneurship, Nutrition and Food
Technology,

Literature

in

English,

Kiswahili, Agriculture, Physical Education.

Cross-Cutting

SENIOR ONE AND TWO

Issues

Human rights, child rights and other Human rights, child rights
rights, HIV and AIDS, Environmental and other rights, HIV and
conservation and preservation, Disaster AIDS,
risk

reduction,

Integrity

corruption,

Gender

Drugs

substance

and

and

Environmental

anti- conservation

and

responsiveness, preservation, Disaster risk
abuse,

Peace reduction,

Integrity

education, Patriotism, Financial Literacy, anti-corruption,

and

Gender

Socio-economic challenges citizenship, responsiveness, Drugs and
Life skills.

substance
education,

abuse,

Patriotism,

Financial
SENIOR THREE AND FOUR
ICT, Human rights, child rights and other
[1]

Peace

Entrepreneurship.

Literacy,

Category

Uganda

East African
Community

rights, HIV and AIDS, Environmental
conservation and preservation, Disaster
risk

reduction,

Integrity

corruption,

Gender

Drugs

substance

and

and

anti-

responsiveness,
abuse,

Peace

education, Patriotism, Financial Literacy,
Entrepreneurship.

[2]

ANNEX 2
THE ‘O’ LEVEL GRADUATE PROFILE
1. The Sustainable Development Goals
No poverty

2. National Development Goals in Vision 2040
Partnership for the goals

3. General Aims of Education

The National Vision is “A transformed Ugandan

Zero hunger

society from a peasant to a modern and prosperous

Good health and well being

country within 30 years”. The following are the

Quality education

aspirations for Uganda’s future development.

Gender quality

To live and work in a peaceful, secure,

Clean water and sanitation

harmonious and stable country and at peace

Affordable and clean energy

with the neighbours

Decent work and economic

To have unity in diversity and equal

growth

opportunities

Industry innovation and

To be resourceful and prosperous nationals

infrastructure

contributing to national development

Reduced inequalities
Sustainable cities and
communities
Responsible consumption and
production
Climate action
Life below water
Life on land Peace and Justice

To have access to affordable quality health and
education.
To have world class infrastructure and
services and modern technology to improve
productivity and production.
To have a green economy and clean
environment.
To have a highly moral and ethical society with
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strong religious and spiritual
values.

Forging national unity and harmony
Evolving

democratic

institutions

and

practices in Society
Guaranteeing fundamental Human rights
Creating national wealth
Upholding and maintenance of national
independence and patriotic Feeling
Promoting, oral and Ethical values
Promoting a feeling of humanitarianism and
cooperation
6. Product/Profile Learners should be able to:
Communicate fluently both orally and in
written form.
Apply computation of basic mathematics
concepts, principles and processes to solve
problems in daily life.
Inquire and apply scientific, technological
and agricultural knowledge for selfemployment
Innovate, create, think critically and be
entrepreneurial
Use information technology and
communication to access, gather, evaluate,
store and present information.
Learn to learn by studying, researching,

5. Curriculum Menu
building on existing knowledge and
experience and assessing the status of
own learning.
Identify and solve problems and make
decisions.
Manage self by setting own goals, being
financially literate and observing
personal health and protecting the
environment.
Build relationships, manage conflict
identify and relate with others and work
effectively with others as members of a
team.

4. Secondary Education aims and Objectives

English
Biology
Physics
Chemistry
Mathematics

4

General Science (in lieu of Biology, Chemistry
& Physics)
Geography
History and Political Education
Physical Education
Kiswahili
Local language
Foreign Languages
Religious Education (IRE/CRE)
Literature in English
Performing Arts
Agriculture
Information and Communications Technology
Technology & Design
Nutrition & Food Technology
Art & Design
Entrepreneurship.

Instilling and promoting national unity
and an understanding of social and civil
responsibility.
Promoting an appreciation and
understanding of the cultural
heritage of Uganda including its
languages;
Imparting and promoting a sense of
self-discipline, ethical and spiritual
values personal responsibility and
initiatives;
Enabling individuals to acquire and
develop knowledge and an
understanding of emerging needs of
society and the economy.
Providing up-to-date and
comprehensive knowledge in

theoretical and practical aspects of innovative
production, modern management methods in
the field of commerce and industry and their
application in the context of socio-economic
development of Uganda.
Enabling individuals to develop basic
scientific, technological, technical, agricultural
and commercial skills required for selfemployment;
Enabling individuals to develop personal skills
of problem solving, information gathering and
interpretation, independence reading and
writing, self-improvement through learning and
development of social, physical and leadership
skills such as are obtained through sports,
societies and clubs.
Laying the foundation for further education;
Enabling the individual to apply acquire skills in
solving problem of the community; and
Instilling positive attitudes towards productive
work.
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ANNEX 3
THE CURRICULUM MENU OF 21 SUBJECTS
JUSTIFICATION FOR THE SUBJECTS ON THE REVIEWED LOWER SECONDARY
CURRICULUM
S/N SUBJECT
1
English Language

2

3

4

5

REASON FOR HAVING IT ON THE CURRICULUM FRAMEWORK
It is the official language and medium of instruction at the
secondary level of education.
It is the language which learners use to learn all the other subjects
on the curriculum. It is the subject which provides learners with
communication skills in English.
This subject is in line with the SDG4: Ensure and equitable quality
education and promote life-long learning opportunities for all.
Literature in English It develops the learner’s literary skills of comprehension,
interpretation, analysis, evaluation, application and organization
which can be used in other disciplines. It also equips the learner
with inquiry and critical thinking skills.
Mathematics
Mathematics is fundamental to national prosperity in providing
tools for understanding science, engineering, technology and
economics. It is essential in public decision-making and for
participation in the knowledge economy, and promotes critical
thinking.
Biology
The interconnectedness of concepts in Biology provides support
for learners to better comprehend other science subjects of
Agriculture, Mathematics and Geography. It helps learners to make
more informed decisions about their own health and about
significant biological issues such as genetically modified crops, the
use of antibiotics, and the eradication of invasive species. It
prepares learners to pursue science related disciplines in higher
education.
Chemistry
Chemistry enables learners to understand the properties of
different materials and to transform materials into new and useful
substances. Through chemistry, we can understand changes that
we observe in the natural and physical world. Chemistry gives us
understandings on which to base educated choices about
consumer products and management of resources. It prepares
learners to pursue science related disciplines in higher education in
line with the Vision 2040 conceptualisation of Strengthening
Fundamentals (Infrastructure, Human Capital, Science, Technology,
Engineering and Innovations, Security and Defence)
6

S/N SUBJECT
6
Physics

7

8

9

10

11

12

REASON FOR HAVING IT ON THE CURRICULUM FRAMEWORK
Physics lies at the heart of the natural sciences. Almost any
scientific problem can be approached using the ideas and methods
of physics. Physics explains how the world works and helps us
understand why things in the natural world happen the way they
do. It prepares learners to pursue science related disciplines in
higher education in line with the Vision 2040 conceptualisation of
Strengthening Fundamentals (Infrastructure, Human Capital,
Science, Technology, Engineering and Innovations, Security and
Defence).
General Science (This This option will provide an opportunity for learners with special
will be an alternative needs to acquire scientific skills. It will specifically cater for learners
to Biology, Physics with visual impairment and some of those who are unable to
and Chemistry)
carryout practicals; because of physical disabilities. This is in line
with SDG4 which advocates for equitable quality education and
promotion of life-long learning opportunities for all, and with subgoal target 3; to achieve equitable access to relevant and quality
education and training.
History and Political Caters for critical thinking skills so as to help learners look beyond
Education
the headlines. It also trains the mind and teaches individuals how
to think and process information. It provides a basis for research
and inquiry into the past so as to learn from it, while political
education highlights the importance of politics in development.
Geography
It enables learners recognise the responsibilities the learners have
in relation to other people, the environment and long-term
sustainability of the planet. It develops critical thinking skills and
life skills like map reading.
Foreign Languages It provides a wider communication base for the learners and
(French, German,
increases their job opportunities beyond the borders.
Arabic, Latin,
Chinese)
Local Languages/
Sign Language is part of the Local Languages used in the
Uganda Sign
community to communicate with the deaf. This is in line with SDG4
Language
which advocates for inclusive education.
Local language is a key to maintaining the cultural heritage, helps
build self-esteem and creates a sense of belonging.
Kiswahili
It will help individuals to benefit from the East African integration
using this medium of communication for further studies and
employment in the region and beyond.
Art and Design
It is an integral part of the development of each human being. Art
and design develops neural systems that produce a broad
spectrum of benefits ranging from fine motor skills to creativity,
improved emotional balance and appreciation of the environment
7

S/N SUBJECT
13

14

15

16

17

18

19

REASON FOR HAVING IT ON THE CURRICULUM FRAMEWORK
as well as preservation of cultures.

Religious Education It caters for the development of the acceptable moral values,
(CRE/IRE)
particularly in respect for one another and harmonious living. It
promotes the development of values to produce an acceptable
and morally right citizen.
Performing Arts
Inspires the development for a love of music, dance, drama and
increases self-confidence, creativity and sense of achievement. It
helps learners to develop a healthy appreciation of culture and the
arts. It builds self-confidence, imagination, empathy, cooperation,
concentration, communication skills, and attributes relevant to the
21st Century. It further promotes fun and emotional stability.
Agriculture
Use modern innovative skills to increase production and add value
to agricultural product. It allows learners to acquire practical skills
relating to the occupation of the greater majority of Ugandans.
Learners also acquire skills for self-employment.
Nutrition and Food It caters for the appreciation of nutritional and health-related
Technology
issues that influence and promote the well-being of individuals,
families, communities, and the environment. Learners also acquire
skills for self-employment.
Entrepreneurship
It addresses the issue of unemployment for youth by promoting
innovativeness and creative thinking so as to maximize available
resources and opportunities for wealth creation.
It also incorporates concepts of all the other Business Education
subjects such as (Commerce, Accounts and Office Practice). This
strengthens the NDP II theme: Strengthening Uganda’s
Competitiveness for Sustainable Wealth Creation, Employment and
Growth and Goal: “To achieve Middle Income status by 2020.
Physical Education Provides for the development of the skills, knowledge, and
competencies required for healthy living. Learners involved in
physical activity better control their weight and have a better
chance of avoiding obesity-related problems, including diabetes,
high cholesterol and high blood pressure. Physically active learners
are also more likely to make wise health and dietary choices later
in life. It also provides for further studies in sports science and
other sports related careers.
Information
It is a critical and topical issue in the modern times and a key
Communication and requirement for engaging in the 21st century. Since the world is
Technology (ICT)
moving technological it supports the teaching and learning
Skills
process by providing a wide range of resources while preparing
learners for the modern workplace. It also prepares learners for
programmes like computer science, cyber security, computer
programming and other IT related careers.
8

S/N SUBJECT
20
Technology and
Design

REASON FOR HAVING IT ON THE CURRICULUM FRAMEWORK
It provides a variety of skills and abilities essential for employment
in today’s economy. Learners are exposed to life situations that
form the basis for problem-solving skills. Learners are also
prepared for engineering and other TVET related programmes. This
is in line with the NDP II objective 1 which aims: to Increase
Sustainable Production, Productivity and Value Addition in Key
Growth Opportunities.
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ANNEX 4
ROADMAP FOR THE IMPLEMENTATION OF THE NEW LOWER SECONDARY CURRICULUM
INTRODUCTION
This roadmap is divided into three phases which guide on key milestones to be achieved for the successful implementation
of the new lower secondary curriculum. Phase one depicts the preparatory activities were to be done prior to the rollout of
the new curriculum, while phase two highlights the rollout activities which include teacher training and distribution of
instructional materials among others. The third phase highlights the activities to be done in the implementation phase.
ACTIVITIES FOR EACH DEPARTMENT
For smooth implementation of the new curriculum the phases mentioned above should be adhered to among other things.
The concerned Departments will have to play their part and follow the agreed roadmap milestones.
The curriculum review activities hinge on a number of key Departments at the Ministry of Education and Sports. The
roadmap attached has highlighted the different activities (including the indicative budgets) to be undertaken by each
department if we are to have a successful implementation of the new curriculum. The other departments may not be
directly involved but have a role to play like the Human resources and personnel department when it comes to recruitment
and deployment of teachers among other things. The following departments have key roles to play;
a)
Teacher and Instructor Education and Training- (TIET)
b)
Instructional Materials Unit – (IMU)
c)
Guidance and Counselling (G&C)
d)
Special Needs Education (SNE)
e)
Directorate of Education Standards (DES)
f)
National Curriculum Development Centre (NCDC)
g)
Education Planning and Policy Analysis (EPPAD)
h)
Secondary Education - (both Government and Private)
i)
Uganda National Examinations Board (UNEB)
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j)

Communications and Information Management Unit

k)

Uganda Business Technical Examinations Board (UBTEB)
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Details of the activities have been shown in the summary below;
GANTT CHART FOR THE IMPLEMENTATION OF THE NEW LOWER SECONDARY CURRICULUM

S/

Activity

N

Responsibilit

201

y

8

PHASE ONE: PRELIMINARY ACTIVITIES
1.

Procuring Consultancy services to fine tune the

NCDC

curriculum documents to quality assure the work that
has already been done by the writing panels of NCDC.
2.

Fine tuning textbook specifications

3.

Meeting publishers

NCDC

4.

Fine tuning of S1 prototype textbooks and teacher’s

NCDC

guides
5.

6.

Fine tuning teacher training manuals, subject specific

NCDC/TIET/SE

assessment guidelines

C

Development of assessment modalities (including

NCDC/UNEB

formative)
7.

Developing strategies for career guidance and

CG&C

counselling
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2019

2020

2021

2022

2023

S/

Activity

N
8.
9.

Responsibilit

201

y

8

Developing a set of guidance and counselling guidelines CG&C
Developing a manual to support career and guidance in

CG&C

schools
10.

Review and adapt guidelines developed by NCDC on

SNE

inclusivity
11.

Develop guidelines for districts and schools on

SNE

modification of the school environment to meet the
needs of learners with SNE
12.

Develop guidelines on how to adapt curriculum for

SNE

learners with SNE
13.

Train teachers on Inclusive education pedagogy to

SNE

support SNE learners
14.

Printing and distribution of all the relevant materials

NCDC/DES/UN

from all departments in preparation for the roll out.

EB/MoES
Departments

15.

Conduct national teacher remapping

SEC
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2019

2020

2021

2022

2023

S/

Activity

N

Responsibilit

201

y
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16.

Finalise bidding documents

IMU

17.

Bidding process

IMU

18. Development of evaluation tools

IMU

19. Training of evaluators and evaluation exercise

IMU/NCDC/MoE
S

20. Announcing the best evaluated bidders

IMU

21.

Finalizing the policy on career Guidance and counselling

G&C /EPPAD

22.

Review the existing SNE draft policy

SNE/EPPAD

23.

Reviewing of the inspection tools.

DES

24.

Training of the inspectors (local govt and the centre) on

DES

the new tools
25.

Stakeholder meetings with Members of the Education

NCDC/IMU

and Sports committee of Parliament, publishers, UNATU,
Headteachers, Faculties of Education, NTCs, MoES depts
26.

Printing and distribution of curriculum materials for the

NCDC/UNEB/TI

nationwide rollout.

ET/CG&C/SNE/
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S/

Activity

N

Responsibilit

201

y

8

DES
27.

Training of Master trainers, TOTs and teachers

NCDC/TIET/SE
C

28.

Development of the curriculum implementation

NCDC

guidelines
29.

Development of implementation policies

MoES/EPPAD/
NCDC/UNEB/
MoLG

30.

Operationalization of the communication strategy

NCDC/MoES

31.

Initiation of the procurement of S1 – S4 textbooks

IMU

32.

Finalization of the STDMS in preparation for the CPDs

TIET

for the secondary teachers. (to create a well structures
CPD model)
33.

Develop and conduct baseline studies for effective

DES

monitoring.
34.

Development of the subject profiles for the skills based

DIT
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Activity

N

Responsibilit
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subjects.
PHASE TWO: CONTINUATION OF THE
IMPLEMENTATION
35.

Start of teaching of the new syllabus in S1

NCDC/SEC/TIE
T

36.

Monitoring of S1

NCDC/DES/TIE
T

37.

Training on examination handling (UNEB staff , setters,

UNEB

moderators and examiners
38.

Piloting of the sample question papers in preparation

UNEB

for the end of cycle examinations
39.

Stakeholder consultations and sensitizations on

UNEB

assessment
40.

Assessment handbook for test developers

UNEB

41.

Test development and item writing

UNEB

Moderation meeting

16

2019

2020

2021

2022

2023

S/

Activity

N

Responsibilit

201

y

8

Item analysis
Item modifications
Monitoring school based processes and procedures
42.

Procurement of examination materials and other centre

UNEB

equipment
43.

Training of teachers on classroom based assessment

UNEB/TIET/NC

and continuous assessment

DC/Training
Institutions

44.

Adapt the curriculum materials into digital assessable

SNE

formats for learners who are visually and with hearing
impairments
45.

Dissemination of the National Inclusive Policy

SNE/EPPAD

46

Procurement and provision of materials for learners with SNE
special needs

47.

Support supervision to teachers of learners with special

SNE

needs

17

2019

2020

2021

2022

2023

S/

Activity

N
48.

Implementation of the National Teachers’ Policy

Responsibilit

201

y

8

TIET/EPPAD/Mo
ES

49.

Develop minimum standards for supporting the

TIET/DES

vocational subjects on the curriculum
50.

Develop manuals for the vocational training workshops.

NCDC/TIET

51.

Operationalization of the STDMS (CPDs)

TIET

52.

Carry out programming and sensitization for BoGs

SEC/TIET/DES

53.

Teacher training

TIET/NCDC/SE
D/DES

54.

55.

Develop strategies to ensure that all the teachers are ICT TIET/SED/NCD
literate

C

Teacher support for the subjects that need special

TIET

support (Performing Arts, Nutrition and food
technology, Technology and Design)
56.

Inspection of the teaching and learning process

DES/DIS

57.

Dissemination of inspection reports and follow up

DES

18

2019

2020

2021

2022

2023

S/

Activity

N

Responsibilit

201

y

8

activities
58.

Establishment of the new Lower Secondary Curriculum

Communicatio

website

n
Unit/TIET/DES/
NCDC

PHASE THREE CONTINUATION OF THE
IMPLEMENTATION
59.

Conduct the first nationwide examinations

UNEB

60.

CPDs for the teachers

TIET

61.

Monitoring and Evaluation of the implementation of the

DES/NCDC/UN

new curriculum

EB/TIET

Training of the schools on storage and use of textbooks

IMU

62.

and other learning materials.
63.

Monitoring the use of textbooks and teacher guides.

IMU/SED

64.

Developing the National Curriculum, Assessment and

EPPAD/NCDC/

Placement Policy

UNEB/ BE/G&C
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